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Four Years of the Study Abroad Preparation Course: 
What Have We Learned? 
 
Andrew SOWTER 
 
 In 2012, Kwansei Gakuin University (KGU) won a Ministry of 
Education, Culture, Sports, Science and Technology (MEXT) Global 
30 grant based on their proposed plan for increasing the number of 
students it sent overseas on study abroad programs. The Special 
Project in English Study Abroad course was created as one of a 
number of initiatives made for the Language Center with the aim of 
meeting the targets outlined in the Global 30 grant application. The 
course was planned and the proposed syllabus approved in 2013 
with the first lesson taught in the spring semester of 2014. As part of 
the planning process a survey was given to students intending to 
study abroad prior to their departure with the aim of identifying 
student weaknesses and desired areas of study. Now, four years after 
the course was introduced, a second survey targeting students who 
have studied abroad since 2014 has been conducted to determine: 1) 
Have the aims of the course that were proposed in 2013 been 
achieved? 2) What changes could be made to improve the course 
going forward?  
 
 
BACKGROUND & DEVELOPMENT OF THE STUDY ABROAD COURSE 
The global forces impacting study abroad 
Three decades ago, Peter Drucker (1994) predicted that a shift to knowledge-
based workers would result in enormous social challenges and that knowledge 
would become a key resource for both the military and economic strengths of a 
country. Recognizing the societal challenges it faces, the Japanese government has 
taken action to address these through policy changes designed to transform its 
education system. One of the main initiatives of the government’s Growth Strategy 
is to develop Japanese youth into “globally competitive human resources” (Japan 
Ministry of Education, Culture, Sports, Science and Technology [MEXT], 2013). 
The government has proposed to improve the global status of Japanese universities 
by placing ten Japanese universities into the top 100 world universities by the year 
2023. The government also aims to double the number of Japanese university 
students studying abroad from 60000 to 120000 by the year 2020 (MEXT, 2013). 
These policies by the Japanese government clearly demonstrate that the government 
considers a large increase in the number of university students who study abroad as 
necessary in helping to create Japan’s 21st century knowledge worker, and thereby 
maintain their global economic position. 
Supporting the need for a preparation course prior to studying abroad 
With an increasing awareness in the international community for the need to 
develop global citizens (MEXT, 2013), the number of university level students 
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studying abroad worldwide has increased rapidly from 1.7 million in 2000 to 2.5 
million in 2006 with a projected 8 million by 2025 (Jackson, 2013). Similarly in 
Japan, there has been a recent trend of continual increases in the numbers of 
students studying overseas as a result of government initiatives implemented since 
2011 (Bradford, 2015). This increased importance placed on studying abroad, has 
resulted in a corresponding increased awareness amongst researchers (Freed, 1995; 
Jackson, 2008; Pérez-Vidal, 2014) for the need of well-designed research studies, 
which determine the real benefits of study abroad (SA) to the students. It is 
generally accepted that SA changes students’ linguistic abilities, motivation to learn, 
and beliefs about language learning, as well as their intercultural awareness (Pérez-
Vidal, 2014). However McKeown (2009) describes the unquestioned acceptance of 
these benefits, as making SA a “media darling” whose sex appeal prevents scrutiny. 
In specific terms of the linguistic impact of SA, Jackson (2013), similarly questions 
these assumed benefits and suggests that more carefully-controlled and in-depth 
empirical studies are required to address the benefits of SA to language learners. 
To redress this lack of published research, Freed (1995) wrote Second 
Language Acquisition in a Study Abroad Context, in which she summarized the 
extant research findings, which had been published on the topic to that point in time. 
The findings from this initial publication, although mixed, in general support the 
concept that SA improves language fluency (Freed, 1995). Freed (1995) states that 
in comparison with students who do not participate in SA, “…these [SA] students 
appear to speak with greater ease and confidence, realised by a greater abundance 
of speech, spoken at a faster rate and characterised, correspondingly by fewer 
dysfluent-sounding silent and/or filled pauses” (p. 26). She further suggests that SA 
students are more “native like” in speech and more likely to attempt to express 
complex thoughts than non-SA students (Freed, 1995). In addition to these reported 
linguistic benefits, SA has also been demonstrated to provide cultural and personal 
development benefits to the participants (Jackson, 2008). For example, Dehmel, Li, 
and Sloane (2011) reviewed several previous studies (specifically, Gmelch, 1997; 
Hadis, 2005; Milstein, 2005; Gray et al., 2002; and Kitsantas, 2004), and concluded 
that SA programs positively impact, personal development and growth, increase 
intercultural awareness and increase motivation to participate in more international 
activities or to cultivate “global mindedness”.  
These reported benefits, from participating on SA programs, justify the desire 
of institutions and governments to increase the number of students’ who study 
abroad. However, Jackson (2008) describes as “woefully inadequate” the common 
practice of many SA programs to only provide a few hours of preparation to the 
students prior to their departure. Consequently, Jackson (2008) asserts that in order 
to fully maximise the study abroad experience, foreign language students require 
“comprehensive pre-sojourn preparation and on-going support, encouragement, and 
programmed experiential learning during the sojourn” (p. 221). This position is also 
held by Cushner & Karim (2004), who have demonstrated that well designed SA 
training programs can be beneficial in all stages of the study abroad experience. 
Furthermore, Coleman (1997) emphasises the need to provide adequate preparation 
for SA. The fact that the absence of preparation for study abroad is widely 
mentioned in the literature suggests that there is a need for the type of course 
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proposed by KGU as part of their plan to increase the number of students who 
decide to study abroad. 
Catalysts for KGU study abroad course 
In 2011, KGU, successfully applied for the MEXT Reinventing Japan, 
Global 30 grant, which was aimed at increasing the number of students studying 
abroad (Kwansei Gakuin University [KGU], Public Relations Office, 2012). The 
decision to apply for this grant stemmed from the realignment of KGU’s principles 
into a new vision for the future in 2009 (KGU Public Relations Office, 2014). One 
main consequence of this funding was the realignment of the university’s language 
programs towards both increasing the number of students studying abroad and also 
in preparing students for the study abroad (SA) experience. This included the 
creation of several new courses, including the course Project-Based Seminar in 
English (PSE) in English Study Abroad. The project outline provided by the Global 
30 committee, requested that the proposed course; prepare students for their study 
abroad experience, and increase both the students’ motivation and ability to study 
abroad.  
Requirements of the study abroad course 
The project parameters for the study abroad course were defined by the 
university as follows: the course would be offered as one of the Language Center’s 
Project-Based Seminar in English (PSE) courses and given the identifying title of 
Study Abroad. This meant that the course would be taught at the Uegahara campus 
but, where practical, offered to students of every faculty and every campus. The 
course would be taught once per week for 14 weeks, with a maximum class size of 
25 students. There was no restriction on eligibility for student entry to the course, 
for example, no English level requirement, no restriction by year, faculty or 
campus location. In addition, there was no requirement for the students to have 
applied for study abroad or preference given to those who had applied versus those 
who had not. The course needed to be flexible because students could be preparing 
for any of a variety of study abroad conditions. For example, the duration of the 
study abroad could be short term (4-8 weeks), medium term (one semester) or long 
term (two semesters or longer). Similarly, the students could choose among 
numerous destinations, both in terms of the countries they would study abroad in 
and the universities within those countries. Therefore, the final course content and 
structure needed to be able to adapt to every student’s unique requirement. 
Course goals as directed by KGU project committee 
The project committee in charge of implementing the Global 30 project 
directed the course be a project-based, outcome-oriented, and active-learning style 
course. The stated aims were to:  
a) Encourage more students to "try" to go abroad, b) Push up English ability, 
c) Prepare the students with practical skills and knowledge for studying 
abroad, and d) Encourage more students to go on longer study abroad 
programs; i.e., longer than six months, specifically targeting the one year 
programs. (J. Okabe, personal communication, April 19, 2013) 
Based on this mandate, a mission statement was created to drive the direction of the 
project, namely: At the end of this preparation course every student should have a 
6- or 12-month road map that will help to guide them through their study abroad 
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journey and maximise their enjoyment of this life shaping experience. A short 
period of brainstorming and research was then conducted to determine what course 
contents and structure could achieve these stated goals. 
Outline of the content and structure of the study abroad course 
The final course structure was composed of three main themes, these are: the 
gathering of information about the student’s selected country and university, the 
ability to discuss Japanese culture, and time management skills. The decision to 
select these three themes was based on, the existing literature regarding studying 
abroad, the results of a survey given to departing study abroad students in 2013, and 
consultation with an expert in the field of study abroad recruitment. 
In the 2013 questionnaire, 113 departing KGU students were asked to select 
from a list of suggested topics all of the topics that they thought should be included 
in the new study abroad course. Content related to the student’s chosen country and 
university was the most popular topic requested, with 75% of the respondents 
indicating they wanted this material included in the course. As a result of this 
student desire and literature to support its inclusion, knowledge of the destination 
country and university was included in the course content. 
The questionnaire respondents indicated that: knowledge of Japanese culture, 
and the ability to discuss Japanese culture while studying abroad, was the second 
most desired topic with 70% of the students wanting it included in the course. This 
desire by the students for instruction in Japanese culture is supported by the study 
abroad literature which suggests that instruction in the student’s own culture results 
in real benefits to the student’s study abroad experience. For example, although 
Coleman (1997) suggests that the diversity of student destinations and experiences 
means preparation cannot be too specific, a cultural dimension would be helpful in 
solving some problems faced by all SA students. Jackson (2008) similarly, 
recommends the use of well-designed, inter-cultural communications courses that 
help students develop strategies for transitioning into a new culture. In addition, 
Jackson (2008) asserts that building up knowledge of the host culture is not enough, 
that “prior to a sojourn, it is important for participants to reflect on their own 
culture and culturally conditioned behaviour” (p. 227). Bennett (2009) includes the 
increased awareness of one’s own culture as part of his definition for “intercultural 
learning” and asserts that cultural self-awareness is necessary in determining the 
cultural differences that allow intercultural learning to occur. Bennett (2009) notes 
that “if students do not have a mental baseline for their own culture(s), they will 
find it difficult to recognize and manage cultural differences.” (p. 4). Therefore, in 
summary, the need to teach not just the host culture, but also the SA participant’s 
own culture, is an important aspect of preparing students for the SA experience. To 
address this issue, a major component of the course is based on providing the 
students with greater knowledge about Japanese culture and also imbuing the 
learners with greater confidence with which to discuss this topic while abroad. 
The final topic included in the study abroad course addresses student time 
management. This topic was added to the course despite being the least popular 
topic requested (53%) for inclusion in the course based on the responses to the 2013 
survey of departing students. The decision to include the time management topic 
was made because the workload required of a KGU student studying abroad at an 
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overseas university was expected to increase compared to their regular workload 
studying in Japan. A second consideration was that it provided flexibility to the 
course schedule, that is, because this topic could be taught in a relatively short time, 
it could be omitted in the event of lost classes due to class cancelations. 
Other components of the course included the use of a study abroad journal 
and a question and answer (Q&A) session with study abroad students. The purpose 
of the study abroad journal was to collect important and useful information for use 
during the study abroad sojourn. The purpose of the Q&A session was to provide 
students with access to international students currently participating on study 
abroad exchange and KGU students who had returned from study abroad. The aim 
was to allow the students preparing for study abroad to ask students with prior 
study abroad experience, focused and meaningful questions directly related to their 
own unique concerns about studying abroad.  
Student assessment and course feedback 
Most of the assessment of student grades was conducted through an 
evaluation of student output, via; an individual presentation, a group presentation, 
and the study abroad journal. In addition, student attendance, participation, and 
English use comprised 30% of the students’ grades. These assessable course 
components utilised standardised rubrics to ensure students understood the task 
requirements and to minimise subjective grading. The assessment of student 
performance on the various tasks was conducted by the instructor, classmates/peers, 
and student self-assessment. 
Student feedback regarding the effectiveness of the course was captured 
through an end of semester questionnaire and through weekly student comments 
written in a handout provided at the beginning of the course. Both of these 
instruments were able to capture feedback on the students’ thoughts regarding the 
usefulness of the course and also in identifying areas for improvement. 
Measuring the effectiveness of the course 
The PSE Study Abroad course is currently finishing it’s eighth cycle, having 
been taught every semester since spring 2014. During this period 205 students have 
enrolled in the course and participated in course activities designed to prepare them 
for their study abroad experience. Although the course has been subject to several 
minor changes, the course content itself is largely unchanged. So the question that 
needs to be asked is has the course achieved its stated objectives, as they were 
determined prior to its inception? Furthermore, how can the course be changed to 
improve its mission statement and to improve the students’ experience? To answer 
these questions a second survey was created with the aim of determining how 
prepared KGU students feel they were for their study abroad experiences. This 
survey was delivered online via the Center for International Education and 
Cooperation (CIEC) to every student who has participated in a study abroad since 
2014. This included both those who participated in the PSE Study Abroad course 
and those who did not. The purpose of the survey is to compare the experiences of 
the students who participated in the PSE Study Abroad course with those who did 
not and determine if the course has improved the students’ experience. A second 
goal of the survey was to elicit answers specifically regarding how successful the 
three sections of the course; country preparation, time management, and Japanese 
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culture were in improving the student’s study abroad sojourn. The survey structure 
and analysis of the results will be discussed in the following sections of this paper 
with a final discussion aimed at evaluating the effectiveness of the course over the 
last four years and suggestions regarding what changes can be made to improve the 
course going forward. 
 
METHODS 
Creation and Dissemination of the Survey 
 The 2017 survey (Appendix) was separated into seven different sections, 
with each section designed to provide information about a different aspect of the 
course. The survey questions were first peer reviewed by a colleague for 
comprehensibility and to eliminate obvious errors, after which a KGU Language 
Center staff member translated it into Japanese. This allowed the final survey 
questions to be presented in both languages to improve student understanding. The 
questionnaire was created using Google Forms and disseminated online via a CIEC 
email to all KGU study abroad returnee students and also directly to all students 
who had completed the PSE Study Abroad course via the course Learner 
Management Software. Unfortunately, it was not possible to contact many of the 
students who had participated in a KGU study abroad program because they had 
already graduated. 
 
ANALYSIS OF THE SURVEY RESULTS 
 Seventy-five KGU returnee students, of whom twenty-six had participated in 
the PSE Study Abroad course, responded to the survey. This means that the sample 
size is relatively small and self-selected, and cannot be considered statistically 
representative of the entire population of students who have participated in study 
abroad since 2014. However, the answers given by the students still provide a 
useful indication of whether the PSE Study Abroad course has met the aims set for 
the course. The results of the survey will be presented by section and then later 
compared and discussed. 
Section 1: Background information 
Section 1 includes questions about the students’ background information (Q. 
1 - 4) and questions about the students’ study abroad program (Q.5 - 7). This 
background information is basic administrative information about the students, 
which can be used to differentiate between age, faculty, and year of the student 
sample. 
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FIGURE 1 
Faculty and Year of Study of Students Joining Study Abroad 
Programs 
 
 
 
The main observation derived from this section of the survey is that the 
majority of study abroad respondents were enrolled in the School of International 
Studies (56%) with the second highest number coming from the faculty of 
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Humanities (21%). Moreover, most students (67%) studied abroad in their second 
year while nearly 23% of the survey respondents travelled in their third year of 
study. This suggests that any future advertising for the study abroad programs 
should target first year students in these two faculties with the aim of encouraging 
them to study abroad in their second and third years. It also suggests that the 
recruitment of students for study abroad from the other faculties needs to be re-
examined to determine why so few students in those faculties are not choosing to 
study abroad. 
The requested study abroad information (Q.6 and 7) is similarly intended to 
help find any differences between student experiences in different countries and for 
different lengths of stay. 
 
FIGURE 2  
Student Departure Dates (Q.6) and Duration of Study Abroad (Q.7) 
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The most common period for students to depart on study abroad was in 
August and September. This suggests that the PSE Study Abroad course should be 
taught more frequently in the spring semester (April – July). However, this is not 
currently the case, with two courses available in the spring semester and three 
available in the fall semester. Finally, it should be noted that February 2017 had an 
increase in departures compared to previous years. This could be due to the 
increased number of study abroad options now being provided by CIEC. Figure 2 
also provides evidence that the majority of students (56%) are choosing to study 
abroad in the longer term, 10 -12 month programs. 
Section 2: Student preparedness for study abroad 
Section 2 (Q.8-14) examines the student’s perceptions of how prepared 
they were for their study abroad experience prior to departure. These questions 
deliberately targeted the topics taught in the PSE Study Abroad course (PSE 
Students) with the aim of measuring perceived differences in preparation by 
comparing these results with students who did not take the PSE Study Abroad 
course (Non-PSE Students). 
The first question in this section looked at how well the students felt they 
had prepared for their study abroad prior to their departure.  
 
FIGURE 3  
Student Preparedness Prior to Departure
 
 
Using percentages to allow for a comparison, the student responses to this 
question support the idea that the PSE Study Abroad course has resulted in an 
increased perception of preparedness prior to departure. In particular, the 
percentage of PSE Study Abroad students who agreed that they felt prepared was 
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appreciably higher (73%) than for those students who had not taken the course 
(47%). In addition, the percentage of students who disagreed with this statement 
was similarly much higher for those students who had not taken the course (31%) 
compared to those who had (8%). This result validates the effectiveness of the 
course in both preparing the students for their study abroad and also minimizing the 
number of students who do not feel prepared. However, could this result have been 
achieved by student participation in any course designed to prepare students for 
study abroad? By comparing the responses to questions 9 – 14, which examine the 
individual topics that comprise the PSE Study Abroad course, the effectiveness of 
these components on the students’ study abroad preparation can be determined. The 
examination of these comparisons should provide an indication as to what degree 
the components specifically taught in the PSE Study Abroad course have achieved 
their goals of improving student preparation for studying abroad.  
 
FIGURE 4  
Student Preparation for the Destination Country, University and 
Travelling Options Prior to Departure
 
 
This chart compares the student’s responses to the three statements; Q.10 I 
did a lot of research about my study abroad country before I departed, Q.11 I did a 
lot of research about my study abroad university/ organization before I departed, 
andQ.12 I did a lot of research about the places I wanted to visit during my study 
abroad before I departed. Each of these questions reflects a different aspect of the 
first section of the course in which students are required to do research about their 
destination country, their destination university and also, what possible activities 
they can experience and locations they can travel to while they are studying abroad. 
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 This chart indicates that a greater percentage of PSE students felt they had 
done more preparation for their destination country (Q.10) and travel options (Q.12) 
than the Non-PSE students. In addition, the fact that no PSE student felt they were 
unprepared (Disagree or Strongly Disagree) for their destination country, indicates 
that this facet of the course was successful when compared to the 24% of Non-PSE 
student’s who indicated they were mildly unprepared (Disagree). By contrast the 
results of the student’s preparation for their destination university (Q.11) shows 
very little difference between the PSE and Non-PSE students. This suggests that 
either this section of the course has not been effectively taught or that the Non-PSE 
students prepared equally well for their destination universities and did not need the 
PSE course to assist them. The relatively high amount of preparedness indicated by 
all the respondents (58% PSE and 61% Non-PSE), suggests the latter to be more 
likely.  
FIGURE 5  
Student Preparation for Discussing Japanese Culture and Discussion with 
Students with Study Abroad Experience Prior to Departure
 
 
There was a large difference between the PSE (81%) and Non-PSE (59%) 
students with regard to having discussed studying abroad with an international 
student or Japanese study abroad returnee. This result confirms that the opportunity 
to ask questions of international and study abroad returnee students in a formal 
setting for PSE students’, which was provided by the PSE Study Abroad course, 
provided a resource that many of the Non-PSE students did not have or could not 
get access to. The effectiveness and value of providing this study abroad resource, 
as part of the course, will be further discussed in Section 4.  
Despite a significant proportion of the course focusing on the topic of 
Japanese culture, there is no real difference between the preparedness of the 
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students to discuss Japanese culture, with PSE students at 38% and Non-PSE 
students at 37% agreeance (Figure 5). Furthermore, in general a large proportion of 
the students (PSE 27%, Non-PSE 31%) indicated a relatively low level of 
preparedness to discuss Japanese culture. This indicates that despite efforts to 
improve student understanding of Japanese culture this section of the course could 
be improved.  
 
FIGURE 6 
Perceived English Ability Prior to Departure
 
 
This question was not specifically aimed at a particular component of the 
PSE Study Abroad course because there was no direct attempt to improve the 
students’ English levels with regard to TOEFL or IELTS test scores. However, the 
question is important because one of the mandates of the original project was to 
improve student English test scores. It should be noted that the PSE course by 
definition is Project-Based and therefore is taught using a more student-centered 
and content-based approach to language learning, which means that test taking 
instruction is inappropriate. Any improvement in the student’s perceived English 
ability occurred due to the requirement for the students to always use English in 
class during the execution of their assigned class activities, such as group 
discussions and project work. Despite this, Figure 6 indicates that the PSE students 
(50%) were more confident of their English abilities than the Non-PSE students 
(26%). One explanation for this result can be attributed to the fact that a minimum 
TOEIC or TOEFL score was required for students to enroll in the PSE Study 
Abroad course, meaning their levels of English were already relatively high. 
Alternatively, it is also possible that the requirement for the students to use English 
in class combined with their interaction with international students as part of the 
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course, may have provided the students with the additional confidence indicated by 
this result. 
Section 3: Students’ perceptions of their study abroad experiences 
Section 3 was concerned with the students’ perception of their study abroad 
experience. Questions 15 -19 looked at how the students viewed their study abroad 
experience, such as: how memorable the experience was, how it affected their 
intercultural understanding and how much this experience motivated them to travel 
again or recommend studying abroad to others. Question 20 was used to divide 
students into questions (Section 4) designed for students who had participated in the 
PSE Study Abroad course and questions (Section 5) for those who had not.  
 
FIGURE 7 
Student Evaluations of their Study Abroad Experiences 
 
 
A series of questions (Q.15 – 18, Appendix 1) were asked to determine how 
the students were affected by their study abroad experiences. The majority of 
students indicated their study abroad was a life changing experience. However, the 
very small difference between the PSE (92%) and Non-PSE (90%) students 
indicated that the PSE course had little or no impact on this outcome, suggesting 
that this is due to the study abroad experience itself. With regard to cultural 
tolerance, most students indicated that their intercultural development had increased 
as a result of their study abroad experience. It was interesting to note that the Non-
PSE students indicated a stronger positive response to this question than the PSE 
students. This could be a result of the PSE students already having a relatively high 
intercultural development prior to their departure. One way to determine this effect 
more accurately in the future would be to measure students’ intercultural 
development pre- and post-study abroad. 
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The extremely strong result in this survey question supports research 
asserting the positive effects of studying abroad on intercultural development 
(Bennett, 2009; Kitsantas & Meyers, 2001). However, the single item used in this 
survey is an insufficient measurement of student intercultural development. 
Therefore, this aspect of the study abroad experience would be worth further 
investigation using more detailed intercultural development measurements such as 
the Intercultural Development Inventory (IDI) (Hammer, 2011) or the Cross-
Cultural Adaptability Inventory (CCAI) (Kelley & Meyers, 1993) to measure 
changes in the pre-course, post-course/pre-sojourn, and post-sojourn intercultural 
development of the students. 
The final two questions displayed in Figure 7 ask the students if they would 
recommend studying abroad to a friend (recommend SA) or if they would like to go 
again if offered the opportunity (repeat SA). These questions were asked to 
determine if student recommendations could be used to improve the recruitment of 
students to study abroad programs. The results of this survey suggest that the 
majority of students who have experienced studying abroad would recommend it to 
other students and in addition that they would also be likely to reapply if given the 
opportunity. This indicates that students who return from a study abroad experience 
would be valuable aids if recruited for the purpose of helping promote the study 
abroad program. 
 
FIGURE 8 
 Student Evaluation of Study Abroad as a Meaningful Life Event 
 
 
In this survey question students were asked to rate their study abroad 
experience relative to all other life experiences, with 10 being one of the best 
experiences in their life and 1 being one of their worst experiences. Study abroad 
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was rated as, the best life experience (10) by 47% of all students, and as being 
above 8 by 81% of all students, suggesting that the study abroad experience was a 
memorable and enjoyable life experience for the majority of students. There did not 
appear to be any large difference between the PSE and Non-PSE students 
suggesting the experience was independent of the PSE Study Abroad preparation 
course. However, the experiences of a study abroad program are the culmination of 
many variables and it is therefore overly presumptive to assume that the PSE course 
had no effect on the students’ experiences. In Section 4, the students were asked to 
evaluate how useful each component of the PSE Study Abroad course was to their 
individual study abroad experience. These questions were intended to provide a 
more accurate indication of the PSE course’s effectiveness in improving the study 
abroad experience. 
Section 4: Perceived usefulness of the PSE Study Abroad course 
Section 4 (Q.21-29) was intended to determine how effective the students’ 
thought the overall course, and also the individual components of the course, were 
to their study abroad experience. Section 4 of the survey was answered by the 26 
respondents who indicated they had completed the PSE Study Abroad course. 
 
FIGURE 9 
Usefulness of PSE Study Abroad to the Study Abroad Experience 
 
 
The students indicated that they felt the PSE Study Abroad course was either 
very useful (42%) or useful (38%) to their study abroad experience suggesting that 
overall the course had a positive influence on their study abroad experience. On the 
other hand, there were still some students who indicated that the course had either, 
no influence (12%), or a negative influence (8%) on their study abroad experience, 
suggesting there is room for improvement. 
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 The majority of students indicated that the preparation done for the 
destination country (66%), the destination university (61%), and the trip highlight 
(58%) were useful during their study abroad. These results indicate that the 
inclusion of these three topics in the course are benefiting the students during their 
study abroad and should remain in the course. Nevertheless, there are still students 
who feel that this part of the course did not benefit their study abroad experience 
indicating the need to explore alternative methods of instruction that will help all 
students.  
The Japanese culture aspect of the course was considered useful by 61% of 
the students (Strongly Agree or Agree), a value that appears to contradict an earlier 
response by the same students in which only 35% (Figure 5) of the students 
indicated that they had not prepared for the Japanese culture aspect prior to 
departure. One explanation for this apparent contradiction could be that even 
though they found the Japanese culture section of the course useful, it resulted in a 
greater realization by many students that their knowledge in Japanese culture was 
insufficient. This increased cultural self-awareness is possibly what Bennett (2009) 
was referring to when he described intercultural learning as requiring a “mental 
baseline” (p. 4). This further strengthens the justification for including the Japanese 
culture section, however based on the students’ perceived lack of preparation in this 
area, perhaps the Japanese cultural content could be delivered in a better way. 
The response to the Q&A activity is unusual because 81% of the students 
considered it to have been useful for their study abroad experiences, however the 
majority of those responses (73%) considered it only moderately useful (Agree) as 
opposed to very useful (Strongly Agree). Despite this reservation the overall 
positive feedback in this survey suggests that the Q&A is a valuable activity that 
adds to the students’ study abroad experience and should be retained in the course. 
The Study Abroad Journal kept by students is designed to be an 
information resource that they can use as a receptacle for the useful information 
they collect during the course, which can then be taken with them for reference 
during their study abroad. Although the number of students who actually take the 
journal with them is unknown, this survey validates the inclusion of this workbook 
in the course with 69% of students indicating they found it useful for their study 
abroad. This positive student response to the study abroad journal also supports the 
development of a digital version of the study abroad journal. A digital version of 
this tool was previously contemplated and investigated with the hope that being 
online it would be a more flexible and accessible tool during the student’s study 
abroad. Unfortunately its use required additional time for student instruction in a 
new digital technology and a subsequent sacrifice of class time from one of the 
other course activities. Despite this constraint, the strong positive student response 
to the study abroad journal in this survey suggests the idea of creating a digital 
version should be revisited.  
The last question depicted in Figure 9 asked students if they would 
recommend the PSE Study Abroad course to other students, that is, did the students 
consider the course valuable enough to recommend it to their friends? This received 
a strong affirmation with 76% of the respondents agreeing they would be willing to 
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recommend the course. This result strongly supports the idea that students find this 
course valuable and that it improved their study abroad experience.  
Section 5: Reasons for not taking the course 
Section 5 only contained one question (Q.21), which was aimed at 
determining why students did not take the PSE Study Abroad course. The 48 survey 
respondents who did not take the PSE Study Abroad course prior to their study 
abroad sojourn responded to this question. 
 
FIGURE 10 
Reasons Why the Students Did Not Take the PSE Study Abroad 
Course 
 
 
The answers to this question varied, however the two most common 
responses were that the time when the course was offered conflicted with the 
student’s timetable (35.4%), or that the students did not know about the course. 
Regarding the first problem, unfortunately, this course is only offered twice in the 
spring and three times in the fall semester and therefore conflicts will inevitably 
occur. In order to maximize the number of students who can do the PSE Study 
Abroad course future scheduling should be done in consultation with the School of 
International Studies and the Humanities faculty because these are the source of the 
majority of students enrolling in this course (see Figure 1). Regarding the second 
problem, the fact that the majority of students who did not take this course (42%) 
did not know it existed is both a big problem and also a huge opportunity. Better 
methods of advertising the course need to be sought and implemented to ensure that 
every student at KGU who desires to study abroad is aware of the opportunity to do 
this course. Finally, the third largest group of respondents was the 17% who knew 
about the course but decided they did not want to do it. Possibly these students had 
previous study abroad experience and felt they did not need any help preparing for 
their sojourn. 
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Section 6: Non-PSE participant feedback on desired course topics 
Section 6 targeted the forty-one Non-PSE students who indicated they did 
not do the PSE course for reasons other than lack of interest in the course (Figure 
10), and asked them to select from a provided range of option all content that they 
would have liked to have had in the course. The resulting responses to this question 
were then compared to the results of the same question asked in the original 2013 
survey. 
 
FIGURE 11 
Topics Students Want in the PSE Study Abroad Course  
(2013-Survey Versus 2017-Survey)
 
 
The key difference between the two sets of responses depicted in Figure 11 
is that the 2013 survey was conducted with students prior to their departure for 
studying abroad. By comparison, the 2017 survey was conducted with students after 
they had returned from studying abroad. This is an important difference because the 
students who have participated in a study abroad program are more likely to 
understand what topics would have been most useful to them during their stay 
overseas. This difference is best illustrated by the large gap between the responses 
to the two items Application Process Help (48% versus 15%) and Problems Faced 
Overseas (61% versus 22%). Both of these issues would be the source of anxiety 
for a student leaving for studying abroad, however clearly those students who 
returned did not consider them to be large problems. However, by contrast, the 
importance returnees placed on wanting help to do coursework while studying 
abroad (51%) was the second most desired topic, compared to the departing 
students who rated this as the least desired topic for inclusion in the course (45%). 
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This result justifies the inclusion of a time management theme in the PSE Study 
Abroad course. 
Finally, the topics of general information about the destination country and 
Japanese culture were considered by the 2017 survey participants, as the most 
desired topics for inclusion in the PSE Study Abroad course. This result was similar 
to the 2013 survey results suggesting that even after studying abroad, unlike the 
topics of Application Process help and Problems Faced Overseas, these topics were 
still considered by the returning study abroad students as the most useful topics for 
inclusion in a study abroad course.  
 
DISCUSSION 
As previously stated, the purpose of this research is to determine if the 
course aims proposed in 2013 have been achieved and what future changes can be 
made to improve the course post-2017. Therefore, in order to answer these two 
questions, each project aim will be examined with reference to the survey results. 
The first requested aim was to “encourage more students to ‘try’ to go 
abroad” (J. Okabe, personal communication, April 19, 2013). One of the initial 
premises for the course was that if the study abroad preparation course improved 
the student study abroad experience, then students would be more inclined to 
recommend applying for a studying abroad program to their peers. It was hoped 
that personal recommendations could help drive increased student participation in 
study abroad programs. While the achievement of this goal is not explicitly 
reflected in the results of the survey, Figure 5 does support the premise that students 
who participated in the PSE Study Abroad course are more inclined to recommend 
studying abroad to their friends compared to the Non-PSE students. That said, a 
second survey which specifically addresses the influences on the students’ reasons 
for studying abroad would be required to determine if this increased inclination to 
recommend studying abroad actually manifests in a greater number of students 
choosing to study abroad. Finally, as previously suggested in Section 3, returnee 
students are a valuable resource of enthusiasm and should be enlisted to help in 
promoting study abroad programs to fellow students.  
Another stated aim requested of this course was to “push up English ability” 
(J. Okabe, personal communication, April 19, 2013). This request intimates that 
student test scores should improve as a result of the course instruction. As 
previously discussed, the original description for this course was for it to take a 
project-based and active learning approach to teaching study abroad. This 
pedagogical approach to language instruction is at odds with the more instructional 
teacher-centred approach that test instruction requires and thus no test taking skills 
were taught as part of the course. Despite this, the survey does suggest that a greater 
percentage of students who took the PSE Study Abroad course were confident of 
their English abilities prior to departing for studying abroad than those Non-PSE 
students who did not take the course (Figure 6). This assertion can only be validated 
via access to the student test scores prior to their study abroad. Unfortunately, this 
information is not available, but the question of how the English abilities of the 
students are affected through this course is worth further investigation in a future 
study. 
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The stated aim for the course to “prepare the students with practical skill 
and knowledge for studying abroad” (J. Okabe, personal communication, April 19, 
2013), is the goal that is most comprehensively answered by this survey. Based on 
the results detailing student preparedness in Section 2 and usefulness of the PSE 
Study Abroad course in Section 4, it is asserted that the PSE Study Abroad course 
improved the students’ preparation in both practical skills and the students’ 
acquisition of knowledge about study abroad. The results from Section 2 of the 
survey clearly demonstrate that students who participated in the PSE Study Abroad 
program perceived themselves to be generally more prepared for studying abroad 
than students who did not take the course (Figure 3). In addition, the PSE Study 
Abroad students also felt more prepared than the Non-PSE students in the specific 
areas of: knowledge of their destination country, knowledge of possible travel and 
events within the country (Figure 4), knowledge of Japanese culture, and their 
having sourced knowledge from peers with study abroad experience (Figure 5).  
A second significant benefit of the PSE Study Abroad course was that in 
addition to improving the students’ preparation to study abroad, the survey results 
also indicated that the course resulted in far fewer students feeling unprepared for 
study abroad. This was true for both the overall student preparedness as well as the 
individual components of the study abroad experience. This overall increase in 
perceived student preparedness of the PSE students compared to the Non-PSE 
students suggests that the PSE Study Abroad course is effective in increasing 
student preparation and therefore their confidence for their study abroad sojourn. 
The results from Section 4 reinforce the assertion that the PSE Study 
Abroad course improved the students’ preparation for studying abroad. The 
majority of students (80%) indicated that they felt the course had been useful in 
improving their study abroad experience (Figure 9). Similarly, all the components 
of the PSE Study Abroad course were considered by the majority of students 
(ranging from 60-80%) to have been useful in improving their study abroad 
experience. These results support the decision to include these topics in the original 
course outline and justify their continued use in pursuing the aims of the course.  
 The feedback in Section 6, regarding which topics students would like to 
include in a study abroad course similarly supports the selection of the topics used 
in this course since 2014. In particular the decision to include the time management 
component is justified because of the relatively high desire for its inclusion 
received from the returnees. While this component was rated as least desired to be 
included, by student’s departing for study abroad, it was rated as the second most 
desired by students returning from studying abroad. This suggests that the returnee 
students, who did not participate in the PSE Study Abroad course, found they 
needed better time management skills and help with their overseas university course 
loads. Unfortunately, the usefulness of the time management aspect of the course to 
the study abroad experience in Section 4 was not evaluated due to the intermittency 
of its inclusion in the course. That is, the topic could not be included during the fall 
semester due to the shortened nature of the semester because of the university 
festival. In addition, several spring semester courses also could not include the time 
management section because of class cancellations due to typhoons and other 
external events. Because of the intermittency of its inclusion there were no 
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questions related to its usefulness included in the survey. However, the importance 
of this topic to returnees as indicated by Figure 10, suggests that a future survey 
should include a question to evaluate the usefulness of the time management 
section of the course to the PSE Study Abroad students’ study abroad experience. 
It was not possible to assess the final aim, that is, “to encourage more 
students to go on longer study abroad programs; i.e., longer than 6 months, 
specifically targeting the one year programs” (J. Okabe, personal communication, 
April 19, 2013), using this survey due to the lack of questions designed to evaluate 
this aspect of the project. Thus, any future survey conducted to measure the success 
of the PSE Study Abroad course should include questions that capture this final aim 
of the program. In addition, the information captured through these questions 
should be corroborated with triangulation of study abroad participant statistics 
obtained from CIEC. 
One project aim that was not directly stated in the original project brief was 
to improve the students’ intercultural development. Despite its omission, this course 
aim is implicit due to its inclusion in the Global 30 program. That is, the 
overarching purpose of the MEXT grant, from which the PSE Study Abroad 
program originated, was to increase student global mindedness and produce Global 
Citizens. Therefore, the course should also aim to increase the intercultural 
development of the student’s in preparation for their study abroad experience. 
Although participation in studying abroad itself is shown to result in increased 
intercultural development, it would be useful to determine to what extent the 
Japanese culture section of the course facilitates this process. The Japanese culture 
section was included both at the students’ request, based on the 2013 survey results, 
and also based on the need to improve students’ intercultural understanding prior to 
their study abroad. The results of both surveys indicate that both pre-departure and 
Non-PSE post-sojourn students consider Japanese culture to be the most important 
inclusion in the Study Abroad course. This means that students are worried about 
their Japanese cultural knowledge before they leave to study abroad and that this 
worry is also considered to be a weakness after returning from studying abroad. The 
effectiveness of the PSE Study Abroad in addressing this concern is unclear. 
Although the majority of students (61%) who participated in the PSE Study Abroad 
course consider the current approach to Japanese cultural instruction effective 
(Figure 9), the validity of this result is somewhat uncertain due to the relatively 
large number of students (27%) who felt underprepared to discuss Japanese culture 
during their study abroad (Figure 5). As previously proposed, this apparent 
contradiction could be explained by an increased awareness of their lack of 
Japanese cultural knowledge on behalf of the PSE students that has resulted in a 
stated under preparedness in the survey. Alternatively, this could indicate a 
weakness in the current activity used to provide instruction in Japanese culture, 
which would therefore require exploring alternative approaches to Japanese culture 
instruction. 
In order to determine how effective the PSE Study Abroad course is in 
improving student intercultural development a more comprehensive research 
project that focuses specifically on this aspect of the course needs to be carried out. 
Such a study should employ well-established methods to measure the students’ 
― 149 ―
【３校】言語教育研究センター研究年報_第21号.mcd  Page 150 18/03/22 13:26


intercultural development, such as the IDI or CCAI. In order to clearly differentiate 
the effect of the course from the effect of the study abroad experience, the selected 
survey should be administered in three stages; prior to the course, prior to the study 
abroad sojourn, and after the study abroad sojourn. Furthermore, if the same 
questionnaire is also administered to the Non-PSE study abroad participants, then 
the effect of the course as a facilitator of intercultural competence could be 
determined. 
 
LIMITATIONS 
While this survey does provide a useful overview of student perceptions 
regarding the important issues facing study abroad students, and the usefulness of 
the PSE Study Abroad course in addressing these issues, there are several 
limitations to the strength of the conclusions that have been made. 
Firstly, the sample size was a relatively small and self-selected group of 
respondents in comparison to the total number of students who studied abroad 
during this period. Similarly, only 26 out of a possible 205 students that participated 
in the PSE Study Abroad course responded to the survey. This means that the 
results of the survey cannot be used to provide statistically significant conclusions 
regarding the effectiveness of the course. It would have been ideal if every student 
who had participated in the PSE Study Abroad course had responded to the survey. 
Unfortunately, this was not possible due to the inability to contact many of these 
students because they have already graduated since returning from their study 
abroad programs. It is suggested that to improve the PSE Study Abroad course 
going forward it would be useful to set up a register of the students’ departure and 
return dates and implement a standard post-return survey of these students to better 
capture their experiences.  
Secondly, it became evident during the analysis of this survey that several 
areas of the student experience have not been captured and thus require further 
exploration. These include; the degree of English students acquire in the course and 
during study abroad, the improvement of intercultural development acquired by the 
students, how useful the time management section of the course is to students 
during their study abroad experiences, and to expand on the reasons why students 
felt they were unprepared for discussing Japanese culture during their study abroad. 
Finally, many students who did not take the PSE Study Abroad course 
indicated that they did not know about the course. Therefore it would be useful to 
develop additional questions that will determine why they did not know about the 
course. This will help identify better methods for ensuring every student who 
wishes to study abroad is aware of their opportunity to improve their study abroad 
preparation via the PSE Study Abroad course. 
 
CONCLUSION 
 The 2017 survey indicates that the Project-Based Seminar in English Study 
Abroad course is achieving most of the aims originally requested in the 2013 
project outline. In particular, the majority of PSE students assessed their knowledge 
and preparation for study abroad as more improved compared to students who did 
not take the course. In addition, the majority of the PSE students indicated the 
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individual topics that comprised the course were useful during their study abroad 
experience. Similarly, more PSE students considered their English levels ready for 
studying abroad compared to students who did not take the course and they were 
more likely to recommend studying abroad to other students. However, the survey 
also indicated that the course is by no means perfect, with some students who 
indicated they felt it did not adequately prepare them for their study abroad 
experience. 
 This survey also reinforces the profound effect that studying abroad can 
have on a student’s life with the vast majority of students indicating it was a life 
changing event of great personal significance that improved their global 
mindedness. Therefore, it is important that whenever possible every student should 
be encouraged to seize the opportunity provided by KGU to study abroad. 
Furthermore, because the PSE Study Abroad course appears to enhance the students’ 
preparation, and therefore their subsequent study abroad experience, this course 
should be made available to as many students as practicable. Unfortunately, there 
was evidence that the course is not being advertised well enough across the 
university. This represents an opportunity to increase the number of students who 
enroll in the course and allow them to also benefit from the improved preparation 
for their study abroad experience that this study suggests the course will provide. 
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APPENDIX: 2017 Survey Questions 
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